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Overview of Note Sheets for Exams

The Logic of Allowing Note Sheets

In my Social, Cultural, and Personality Psychology courses, | allow students to use one page of notes during
both the multiple-choice and essay portions of an exam. This practice is grounded in my belief that | write
guestions that are quite broad (which many students interpret as “challenging”). These questions require
students to synthesize material by describing the relevant concepts or theories that they believe are relevant,
by providing everyday examples of the concept at hand, and to examine exemplary empirical evidence.

These exams amount to a hefty task if the student is expected to memorize many details. Thus, to alleviate
students’ need to memorize all of the details — indeed, to reduce their cognitive load during the exam — |
permit a note sheet. As a result, | believe that the students can better focus on the integration and
interrelationships during the exam period.

But even more importantly, | believe that the proper creation of note sheets can itself promote learning.
Research in psychology suggests that the more someone organizes information, the better they can recall and
describe it later. Thus, by permitting note sheets (and providing rules for their creation), students may better
prepare themselves for the exam.

Rules for Note Sheets

The following rules for note sheets are strictly enforced:

e Notes must be on only one side of a single 8.5” x 11” sheet of paper. Note sheets are not a
replacement for preparation and learning. For my tests, more than a page of notes reflects an over-
reliance on notes.

e Note sheets must be self-produced. This means that the notes must be hand-written or typed, but not
photocopied. By this stage of the learning process, students learn best by working to organize and
simplify the information from the course.

o Note sheets must be approved by me before the exam and must be handed in with the exam. Prior to
distributing the exams, | ask to see all note sheets. | also examine all note sheets after giving grades for
the exam. These measures help me to determine compliance with the rules, but also provide me with
important information for offering constructive feedback on students’ performance.

The remainder of this document provides examples of actual student note sheets from previous exams. | have

chosen these examples NOT because they are exemplary (most of them are not, in my opinion), but because
they are typical. | have also provided commentary on each of them.
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WENDORF NOTE SHEET EXAMPLES

Sample Note Sheet #1
A Portion of a Student’s Note Sheet
The box below presents a portion of a student’s note sheet for a Social Psychology exam on social influence

(conformity, obedience, persuasion, etc.). This exam covered approximately half of the course material. For
this exam, students had access to a pool of essay questions ahead of time.
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My Thoughts about this Note Sheet

e This student clearly utilized an outline type of note sheet. This represents a fairly strong attempt to list
what the student believed were the most important details and ideas for each question. This also
represents that the student either pruned out details that were not perceived as being important or
that the student already had memorized.

e This student’s note sheet was primarily organized around the pool of essay questions. Although this
may be practical, it is likely that these notes were less advantageous during the multiple choice portion
of the exam.

e Because the essay question for this exam would have required students to explain relevant empirical
studies in some significant detail, a considerable amount of useful detail is probably missing from this
note sheet.
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WENDORF NOTE SHEET EXAMPLES

Sample Note Sheet #2
A Portion of a Student’s Note Sheet

The box below presents a portion of a student’s note sheet for a Psychology and Culture exam on

psychological manifestations of culture (culture’s impact on the self, on cognition, etc.) and intercultural
processes (acculturation, etc.). This exam covered approximately one-third of the course material. For this
exam, students had access to a pool of essay questions ahead of time.

- —
‘ti. . (otlective Sel- esterv(eyacker ot ol., [29%)
Qe “whites, Blocks Asians
”"3“‘* o Sl : yediate, -@: Sotiehy pude , deeling of be'ing ofhers diser.
—) 0('-!1. : Majority < lors pride bre the doutt bowe 1o
ad 5D SR e ey >
2 e s Qo».fsugmg < Belua . s .dew!np +he seuge of seff
3 \'ﬁBV\ =
t
Ay_(Dl».dQPeu\dv i el tond ta uuf,l,,as‘ue .hé.v.éuq o H""“_"J«—.«L- Ff“"*““ll}/ '(‘L,-,.Q-:(‘Q\qql-.c‘ you
@Iuﬁevd'&p?\' St S‘(‘P P ac o \""Q"NBQV “ pmiT— % E“-L] T-;l,?‘.\.‘ (ﬂq
Culs lset of relationsbips  gqrenps. (@ BSugts ol Bhwe Tdety(rinay, 60
Cu\ TwrR 65 oiset o k = 5 Zals {Saetve L
Sulpare G B e
H;‘,a Q-“ii_’g-';\"f‘\‘vbﬂ vl ot @ al, I‘\‘\U Co-...g‘-*xl "-:::3 *; ;Plovodtu.‘tw QVCF?S {r iites
e < A Yiwsoy . } D v peen
?a : U hettay we cav ?“"“ TCet WA ety e B Frenqly Coted
Ao ! [\. [h [j 5 L R e % Fore tles\.v‘l'. Ao\ Q\;Qv-a"«f{» i ta -@Q \::L,-‘-.. <
e P to ik obou t
DRSO O TR ke you dibdeE @ Sarclé Commttmeet (P, AL, Mo
Y PP"? idep Can be <}=©: 2 ales Jou Sintbrite ~Asionh Black A, Mey! mkl S te, A 2 %
B S f T F e stetgpan test T B S e ot Topl S @I
LT |°v Tee "“ WA s :::c.':es:;;;x waudioe

-~ C 4 sr(-@ :ﬁe?w&w‘i«teé $|3
=l ! t Yy we to all e vy VO N
*P"e:?:“ i 3 i\h)‘)-..tz/..s%ﬁfhd Ats faclente —s‘i e D, "~y Lo | mbaut

N -osk ml Lavpin AL e W hew 4L
Y:\ LR ool @ap b? GL:"”A 8 () =21 /»-.o.ch, N ,k( Ln 4/ CQ.,&:Q V\Q.P S &2 l»-L\
e v et 3 X o s <
QA e sppres e Btk Acewfication WIS o e €
-k \ .
Sulet .{.‘ pouw wmove do otey c<yl-fv\v9 "d«ew‘,jes ot jpesubes |"\‘OQ\C|M5 407

c“\mn § Moutinl Hobits i Competing Cultuval valuess
ti3 fkt ?Mem »&._.I-«JPGﬂ cP Cuhwe’(PM y 3 ) video The Uswtoieth obles

f@{ utes -’cl*;»;z ﬁr oy fistle ‘;:é:  Todibet o °‘L °“f*: —“'"(f“mj “haviss
|} 6 i w (=) v o
'(»ov\s.hc\;:m 2 e “M_; AR iwPilenge l-h.(g Dﬂcw{*owad"ovy evels T)zPe:o onge ¢

QGroup™ Level Acc .
@Com‘!’d qu‘m/ fgskcgp\.th- (’ay nom— !ocm(:\w&-:(: @P:)quolzs‘c“!Ac‘:'

TL'W\lq;n% +-gL—S o v Secial ’.PQ pry_ad“P‘Q*l"‘ﬂ
Ewoticn - -P - (“Oehbe\« \ @'Facfm—.. o\‘(!(‘tcf‘thg &‘4.«5_, ('Bnu)/ )
S— m\-ﬂqh ‘{‘u!blr e \}:",\2__ <) g S
£ ot _){ »e;:.n.. Baged oy [;i‘:plv yalEs| MExtm‘Me cec m‘{'gt;g_-h e
". - (R ? + - b~ H-
Exvpevieaced EFCD '»owrw\.:l'ewt)') © l N )
Euption 4.__?&»( tipw Based S . oo OIS g R e
:, -1‘>:Q+ g gst“ “QJ cd o °"‘:goc?5\c aflect P"“ﬂ”"“" l <
Ewation dizblay Dlez‘-ll > lﬁic}us v dayaii p Eq{~‘§\ouvaP I\
ofoskvn : Shot ot amotion fhet ove diffevert oo, bt o O, % SWess el
wks.‘\' Yo owt-(‘avl‘mg\) . “Hodeod owe .
sfectvolial Tag s show e @ustion polees L™ splse &
MM Doraiplay um,plm/‘ ateng, oy .Nﬂw{ o lavaey goc .2
@ ™M N ®7“I4'o‘~ Quwotinn | »Clarecter!st, tS ol e A:“:.S?\'ﬁ-z

My Thoughts about this Note Sheet

e This student partially utilized an outline type of note sheet. There is certainly some level of
organization of the information but, to me at least, the organization is a bit haphazard.

® Although this student’s note sheet was partially organized around the pool of essay questions, it is also

organized around the relevant topics and theories. Again, this would seem to be both practical and
useful for both the multiple-choice and essay portions of the exam.

® The student’s inclusion of diagrams and graphs represents some attention to detail. These were
definitely useful in answering questions on both portions of the exam.

PAGE 3 OF 5



WENDORF NOTE SHEET EXAMPLES

Sample Note Sheet #3

A Portion of a Student’s Note Sheet

Like the previous example, the box below presents a portion of a student’s note sheet for a Psychology and
Culture exam on psychological manifestations of culture (culture’s impact on the self, on cognition, etc.) and
intercultural processes (acculturation, etc.). This exam covered approximately one-third of the course material.
For this exam, students had access to a pool of essay questions ahead of time.
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My Thoughts about this Note Sheet

o Like in the previous example, this student partially utilized an outline type of note sheet. Interestingly,
this student appears to have revised the original type-written note sheet by adding relevant hand-
written material throughout the note sheet.

e Although this student’s note sheet was partially organized around the pool of essay questions, it is also
organized around the relevant topics and theories. Nonetheless, the overall organization may be
functional, but could have been better.

e The inclusion of simple diagrams to convey theory is an effective use of space here. However, there
are no graphs or tables to assist in answering questions about empirical evidence.
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WENDORF NOTE SHEET EXAMPLES

Sample Note Sheet #4

A Portion of a Student’s Note Sheet

Like the first example, the box below presents a portion of a student’s note sheet for a Social Psychology exam
on social influence (conformity, obedience, persuasion, etc.). This exam covered approximately half of the
course material. For this exam, students had access to a pool of essay questions ahead of time.

OVERRIDING IDEA: The situation is a main determinant of how ppl feel, act, and think. Situations affect the likelihood of g ion (c.g., speech given i an auditorium vs,
in a friends kitchen), conformity (e.g., is it a difficult task or an easy one?), aggression (e.g., church vs. bar), and obedience (¢.£., in & court roam or in a high school class reom).
The situation is o huge reason why we do (or do nat) change our attitudes, conform, act out, or obey. As humans, we abserve the situation & aliribute norms to that situation. For
example, we are more likely to obey someone in a court room. If the judge tells you to sit down and there are police officers present you are more likely to obey than if you were
in a high school classroom and a student was telling you to sit down. We can attribute part of the Milgrum study compliance to the situation (ic., *I am at a prestigious school,
nathing bad will happen here"). In the Sherif study, we can witribute some of the canflict to the situation. The outcome would likely kave been different if the study had taken
place ot a Bible camp. There may still be conflict, but there would likely be a change. The importance of the situation can be seen in every area of social psychology. Another
example is the Nadler study (“w/ a lictle help from a friend™) when the was idered ego rel vs. nan cgo relevant, people were more likely to suspect that their
partner wanted to appear superior. SPONTANEQUS/DELIBERATIVE THINKING ON COMPLIANCE/PERSUASION: W/ both compliance & persuasion it is not what
you are trying 1o ask/persuade, but how it is presentgxd. Deliberative & spontancous thinking have varying cffects on whether a pesson will comply or be persuaded. With
deliberative & spontaneous thinking there are many variables that come into play (¢.g.,  person’s mood or the importance of the task/situation). For example, if 1 were
confronted before entering a store with a request to hold the “Salvation Army™ change bin while the volunteer went the restroom I would be more likely to comply (spomaneous
thinking = I know $.A., theirlegitimate). On the other hand if 1 were asked to do the same for an unknown charity (e.g., Carl’s Cancer fund) ] would think more deliberately
before complying. 1 would consider things such as the validity of the organization & potential problems if they aren’t legitimate. There are 2 routes 1o persuasion
(central/deliberative & periphernlspontaneaus) - the same applics to persuasion as for compliance. The elaboration Likelihood Model (Petty/Cacioppo) jons that T
are processed with high ability & motivation or low ability & mativation, this leads to Central R.P or Peripheral R P & affects whether or not we will be persuaded. The idea of
CRP & PRP is reinfarced by the Source v. Messoge (Petly). When a good arg! is pr d & the audi his high involvement they arc more likely to be persuaded than
those with Jow involvement. The amount of involvement will determine the route of thinking (centralideliberative or peripheral/spontaneous. AGGRESSION
PERSON/SITUATIONAL FACTORS: Aggression depends on personal &/ar situational factors. Individual factors include persanality. For example, Personalily & Aggression
(B elal.) met lysis indicated that individuals with an aggressive prane persanality were more prone (o aggression than p iOn sCnsitive p fities, This
makes sensc: people that are more easily upsct/frustrated are more likely to be aggressive, Situational factars include factors such as the presence of @ weapon. For example, the
Weapons Effcct (Bartholow et al.) indicated that aggression increased when the image of a gun was present between hunters & non-hunters & uszaultgm image or hunting, gun
image. Items such as weapons increase physiological arousal, increase neg. copnition & neg. emotions. This increases the likelihood of an ggressive &L, This applics to
anything that i physiological I(c.g., p ion, pornographic material). RESPONSIBILTY & HUMAN SOCIAL BEHAVIOR: Diffusion or reduction of
personal responsibility can be used to explain human social behavior, This is present in many areas, especially conformity & prosocial/helping behavior. For example, in the
Milgrum Shock study, many peaple who continued had at one paint asked wha would be responsible if the “student™ were harmex). The 1ab official commented that he would bz
responsible. This dilused the responsibility of the “teacher,” & reduced their feeling of responsibility. This is also preseat in helping behaviar, in particular the bystander eflect
When there are several people present the responsibility is diffused across the group; therefore, each individual has less p I responsibility, This, of course, can be
prablematic when someone is in danger, People are less likely to help if they arc with a big group of people, The diffusion of respansibility can be seen in everyday cxamples,
such as in the classroom. When the professor asks a question, not everyone raises their hand because they ussumes someane else will answer the question. Therefore, minimal
respansibility is required of cach individual. It would not be the same if the professor said, ut did you think about the article?" In that situation, all the responsibility
is an one person. PRODUCE/REDUCE CONFLICT: Many things can produce conflict. Conllict 5 perceived incompatibility of goals. There are 4 key determinans of
conflict: 1)Sacial dilemmas (¢.g., resource dilemma), 2) Competitian, 3) Social cognitive factors (¢.g , misperceptions), & 4) perccived injustice. To expand, 1), there is the
Realistic Group Theory: whenever there is competition over scarce resources there will be conflict (c.g., Wii). 2) when one team is playing another (c.g., Packers v. Vikings),
there will be conflict & possibly nume calling (¢.g., stinkers, cheaters). 3) can be caused when intentions are misperceived. For example, same people misinterpret my sarcasm
for meanness, & lastly, 4), when individuals believe that there is a violation of what is fair/unfair, there may be conflict. Conflict resolution can be attained by contact,
cooperation, communication & conciliations. Contact conflict, peejudice, disceimination. Contact is necessary, but may not be sufficient alone. Cooperation can
decresse conflict. For example, superardinate goals arc goals that both groups shate - they must work together to achieve the goal. Communication is important in resolving
conflict as well - when you talk to individuals you can change your opinion {¢.g., first impression). & finally conciliation, Charles Osgood advocated GRIT: Graduated &
Reciprocated Initiatives in Tension reduction. TASK DIFFICULTY/OUR SOCIAL BEHAVIOR: Social facilitation: when we are peesented with a difficult task & others are
present our physiological responses increase. On the ather hand, when the task is simple, our physiological responscs barcly altered (Bond & Titus meta-analysis). An cveryday
cxample would be speaking in front of peaple, 1 view it as a difficult task & therefore 1 get more nervous when having to do this task (ic, that is why [ waiited 3 years ©0 ake
Comm.101). Loafing, we are less likely to loaf' if the task is difficult/important (Korau & Williams meta-analysis), This is evident when individuals are asked to solve difficult
math problems. Less people loaf when the tosk is difficult, however if the task is simple - individuals are more likely to loaf: Usually if others loaf we are more likely to loaf,
however if the task is difficult we are less likely to loaf - even if others do. Canformity: Asch Linc study. When others are present during a task (c.g., identifying matching line
si7es) we tend to chose the wrong answer if that is what others are doing, If the task were given to individuals alone the accuracy increases. Other studies (Conformity
Motivation & Task difficulty, Bond & Smith) indicate that when the task is difficult & of high importance (c.g., final stages, your responses are vital) these is a tendency o
conform. In situations where the task is difficult & of high imp we likely b we loak to others - we loak at their reactions (0 gaUge Our OWN respanse.

My Thoughts about this Note Sheet

e This student’s note sheet was completely organized around the pool of essay questions to the point of
nearly writing out the answer to each question. If well done, it can be very effective. In other cases,
students report that they wasted their time writing rather than organizing and studying.

e Similarly, this organization may or may not be useful for answering multiple-choice questions. In this
case, the student’s notes addressed only about half of the studies tested in the multiple-choice
section.

e Although this note sheet lacks any diagrams, graphs, or figures, it does convey some level of detail
about the relevant theories and empirical evidence. Nonetheless, the level of detail here is not
sufficient and the student needed to rely on her memory to fill in the blanks.
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